
Barton Hill Academy 
 
 

1 
 

 

 

 

 

 

 

 

Written: September 2017 

Ratified by LGB :2017 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Barton Hill Academy 
 
 

2 
 

Purpose and Principles of Assessment: A data driven school  

At Barton Hill Academy we collect and analyse relevant assessment data including specific progress 

and attainment measures and attendance data to form a complete view of the needs and learning 

outcomes of individual students and sub-groups. The sole aim is to support the achievement of 

pupils at Barton Hill Academy.  

 

Senior Leaders systematically collect and review achievement data in order to identify priorities 

across the school and ensure it drives the schedule of meetings at all levels. Phase Leaders, Subject 

Leaders and Achievement Teams analyse data regularly through the year to maintain a detailed 

picture of student’s strengths and areas of need. Class teachers use data to support learning and 

teaching, and use a range of data measures and assessment strategies to evaluate their pupils’ 

progress.  

 

Through detailed analysis vulnerable students and sub-groups are identified. Resources are then 

allocated to ensure all children achieve their full potential.  

 

Assessment information is used to set measurable goals for individual students and sub-groups in 

core subjects. Senior Leaders, Phase Leaders, Subject Leaders and Achievement Teams will regularly 

monitor the progress towards achievement of these goals. Specific data will also be used to inform 

school self-evaluation and improvement planning.  

 

 
Key Priorities from the School Development Plan for Assessment are:  

 

 To use data effectively to close the gap for target groups and individual pupils  

 To improve the impact of feedback and marking on pupils’ learning  

 To use AfL effectively during lesson times to ensure impact on learning  

 To embed systems for assessing children’s progress  

 To use the monitoring of teaching and learning to effectively impact on children’s progress  

 To develop middle leadership  

 To use a baseline tool to assess children’s developmental needs  
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Learning and Teaching at Barton Hill Academy 
At Barton Hill Academy we recognise the importance of all pupils having a secure understanding of 
key ideas and concepts before moving onto the next phase in their learning.   

‘The expectation is that the majority of pupils will move through the programmes of study at broadly 
the same pace. However, decisions about when to progress should always be based on the security of 
pupils’ understanding and their readiness to progress to the next stage. Pupils who grasp concepts 
rapidly should be challenged through being offered rich and sophisticated problems before any 
acceleration through new content. Those who are not sufficiently fluent with earlier material should 
consolidate their understanding, including through additional practice, before moving on.’ (National 
curriculum page 3)  

Learning is broken down into discrete units and delivered in logical order. Achievement statements 
are used as the learning outcomes for a sequence of lessons and drive planning and assessment. 
Before planning, teachers  use the Achievement Statements (AS) found on School Pupil Tracker to 
identify ‘gaps’.  

Achievement statements are sequenced in terms of progression and broken down into smaller steps 
where useful. Learning Objectives are presented in child friendly language and form the basis for 
formative feedback. Each step may last a lesson, but may not. Where pupils can move on within a 
lesson they will, whilst others may need more than one lesson to secure a step. When planning a 
teaching sequence, careful consideration must be given to the end point of each ‘sequence’ and how 
each lesson will build on the preceding one.  

Progress in learning is assessed according to the extent to which pupils are gaining a deep 
understanding of the content taught for their year, resulting in sustainable knowledge and skills. 
Following instruction, teachers conduct formative assessments to ascertain what pupils have learned 
well and what they still need to work on. Staff monitor pupils’ responses and adapt their approach 
accordingly as well as adapt planning after monitoring pupils’ progress. 
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Assessment at Barton Hill Academy 

Teacher assessment is based on the use of Achievement Statements which is on-going throughout 
the year. Checklists are in the front of Maths, English, reading, Theme and Progress books and these 
are updated each time the books are marked. Teacher assessments of reading, writing, maths and 
science is recorded on School Pupil Tracker. Teachers are expected to analyse data termly and 
review teaching and learning and intervention groups to enable the progress of all pupils.  

 

Three forms of Assessment  

At Barton Hill Academy, there are three overarching forms of assessment, each with its own 

purposes: formative assessment, summative assessment and external assessment and standardised 

tests. See appendix 1 for further information on these forms of assessment.  

 

 

1. Formative assessment  

‘Formative assessment is intended to inform teaching and learning. There is no intrinsic value in 

recording formative assessment; what matters is that it is acted on’ 

(Final Report of the Commission on Assessment Without Levels, p.6)  

 

At Barton Hill Academy, on-going formative assessment is used by classroom teachers to plan 

sequences of work, differentiate and scaffold learning and plan intervention groups to ensure 

teaching matches the needs of the learner. It enables teachers to understand pupil performance on 

a continuing basis. Applying formative assessment strategies enables teachers to assess the 

knowledge and skills being taught. In this way, it enables teachers to identify when pupils are 

struggling, when they have consolidated learning and when they are ready to progress.  

 

Day to day formative assessments could include: question and answer during class, marking of pupils 

work, observational assessment, regular short re-cap quizzes or the scanning of work for pupil 

attainment and development.  

 

In essence, formative assessment drives learning and teaching. 

 

 

Marking and Feedback 

Marking and feedback has a high impact on pupil learning – see the Teaching & Learning Toolkit 

produced by the Education Endowment Foundation. It has effects on all types of learning across all 

age groups. Feedback is information given to the learner and/or the teacher about the learner’s 

performance relative to learning goals. Its purpose is to produce improvement in pupils’ learning. 
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Feedback redirects or refocuses the learner’s actions to achieve a goal, by aligning effort and activity 

with an outcome. It can be about the learning activity itself, about the process of activity, about the 

student’s management of their learning or their self-regulation. This feedback can be verbal, written, 

or can be given through tests or via digital technology. It can come from a teacher or someone 

taking a teaching role, or from peers. Its sole aim is to support pupil achievement.  

 

For further information on Feedback and Marking can be found in the Barton Hill Academy Feedback 

and Marking Policy  

 

School Pupil Tracker 

At Barton Hill Academy we use School Pupil Tracker to record and track pupil progress and 

attainment and to inform decisions about teaching and staff/resources deployment. School Pupil 

Tracker enables staff to monitor the progress of pupils, and gain insightful and detailed knowledge 

of the developmental characteristics of their children. Teachers are expected to update School Pupil 

Tracker as they mark rather than wait to data collection points and use this knowledge to inform 

planning.  

 

 

 

2. Summative Assessment  

The purpose of in-school summative assessment is to evaluate pupils’ learning and progress at the 

end of a period of teaching. They enable teachers to evaluate pupil learning, monitor the impact of 

their teaching and plan for subsequent teaching and learning. In-school summative assessments are 

also used by senior leaders to monitor the performance of learners, to identify where interventions 

may be required and to work with teachers to ensure all children succeed.    

 

 

Progress Books (writing) 

Progress books are used three times per short term, as set out on the school calendar, to monitor 

and evidence progress. These provide an opportunity to assess children’s skills in writing in the style 

and incorporating the features of a story type or non-fiction genre from the preceding term. 

Progress book entries are independent pieces of edited writing that are to be used to inform 

planning and set targets.  

A range of evidence is gathered and an overall judgement is made at the end of each term. This can 

include questions from assessment tests. Results are recorded on School Pupil Tracker where 

progress can be analysed. Strategies for future learning and teaching with individuals and groups are 

then discussed at pupil progress meetings, achievement teams and phase meetings. 

 

 

http://educationendowmentfoundation.org.uk/toolkit/approaches/meta-cognitive-and-self-regulation-strategies
http://educationendowmentfoundation.org.uk/toolkit/digital-technology/
http://educationendowmentfoundation.org.uk/toolkit/approaches/peer-tutoring
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Sources of evidence should include the following: 

 

Writing: pupil’s books, cross curricular writing, progress books 

Reading: guided reading notes, observations, pupil books, reading benchmarks, reading diaries, 

phonic tests,  

Mathematics: pupil books, observations, exit questions, Distance from Learning, termly Abacus 

tests, White Rose assessments, CGP assessments 

 

 

3. External assessment and standardised tests 

These assessments include nationally standardised summative assessments, for example: 

 National Curriculum Tests at the end of KS2 

 National Curriculum teacher assessments at the end of KS1 

 Phonics Tests in Years 1 and 2 

 EYFS assessment end of Reception 

 

These nationally standardised tests help teachers understand national expectations and allow senior 

leaders and governors to benchmark the performance of children at Barton Hill Academy against 

other schools locally and nationally.  

 

 

Progress in Reading Assessments (PIRA) 

PIRA is a standardised, curriculum-linked series of tests designed for whole-class use, with pupils of 

all abilities. They provide teachers with a reliable range of information that will support and guide 

the management of effective learning in the classroom.  There are three tests for each Primary 

school year and provide standardised scores and reading ages. They are administered at the end of 

each long term with data recorded on the T Drive.  

 

 

 

 

 

Reading Benchmark 

All children are benchmarked before they move up to the next reading level. All children’s progress 

is recorded and monitored termly by the Reading Lead. 
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Rising stars spelling and grammar tests  

These Progress Tests are designed to help teachers track the progress pupils are making in grammar 

and spelling against the Programmes of Study for the new National Curriculum. The marks for the 

tests are allocated to three progress bands to ascertain if each child is making expected progress, 

more than expected progress or less than expected progress for the subject and year group. The use 

of progress zones means that teachers can quickly identify whether pupils are making expected 

progress or whether they need support or additional challenge so that they can adapt their teaching 

accordingly. These tests are administered at the end of each short term.  

 

White Rose Mathematics Assessments  

These are term specific standardised tests designed to assess, track and predict pupil progress in 

maths across the primary years. They provide teachers with a reliable range of information that will 

support and guide the management of effective learning in the classroom. They are administered at 

the end of each short term and results are used to inform teacher assessment.  

 

 

 

Data Collection 

Data is collected in the penultimate week of each short term, six times a year. The sole aim is to 

support the achievement of pupils at Barton Hill Academy. As the providers of Quality First Teaching, 

class teachers are expected to have a clear understanding of the progress and attainment of 

individuals and groups within their class. Priority groups for 2017 – 2018 are Pupil Premium 

(Disadvantaged Groups), Higher Attainers, boys.  Class teachers use this information to make 

adjustments to teaching and learning and the provision of intervention groups.  

 

Senior Leaders will monitor the progress of individuals and groups through termly data collection 

points and use this to inform intervention/ resource planning at a whole school level. 

 

 

Data analysis  

There are three layers to the data analysis. The first layer is the engagement of the Senior Leadership 

Team to identify any whole school trends and patterns that need to be prioritised, allowing them to 

allocate resources to be deployed. In the second layer, Subject Leaders will analyse the data for their 

own subject, and will decide on how the allocated resources will be targeted. In the third layer, the 

Class Teacher takes responsibility for analysing the pupil outcomes for those pupils in their class. See 

appendix 2 for further detail (this is under review).  
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Equality, Diversity and Inclusion (EDI) surgeries  

Teachers at Barton Hill Academy have an insightful and detailed knowledge of the developmental 

characteristics of all their pupils. EDI surgeries enable staff to have focused conversations about their 

class and gain a deeper understanding of groups and children’s individual needs. 

 

 

Disadvantaged Groups  

A pupil is defined as ‘disadvantaged’ if they are recorded as: Eligible for Free Schools Meals (FSM) in 

the last six years; or Looked after continuously for 1 day or more; or Adopted from care. Because we 

receive significant additional Pupil Premium funding, we are highly accountable for the attainment 

and achievement of children receiving this funding. All staff are expected to record provision for 

pupil premium children on School Pupil Tracker. Our approach to spending the pupil premium 

funding and the rationale behind this is shared with staff and is placed on the shared Drive and 

school website. 

 

 

Higher Attainers (HA) and Greater Depth 

This is a priority group for the 2017 – 18 academic year. Pupils who grasp concepts rapidly are 

challenged through being offered rich and sophisticated problems before any acceleration through 

new content. 

 

 

 

English Additional Language (EAL)   

The monitoring of assessment and progress tracking is the responsibility of the Inclusion lead.  

 

Pupils with Special Educational Needs (SEN) and Disabilities 

The monitoring of assessment and progress tracking is the responsibility of the Inclusion lead.  

 

 

 

Pupil Progress Meetings (PPM)  

Through Pupil Progress meetings and the termly collection of data, learning progress for all children 

and sub groups are monitored and evaluated, linked to their previous performance and on-going 

targets. Teachers are expected to prepare and bring assessment data to PPM to focus discussion on 

individuals, subgroups and issues as they arise. When teachers RAG rate progress, they are expected 

to rate the progress of each children to their personal target. The sole purpose of PPM is the 

achievement of all pupils.   

Following PPM, strategies, staff and other resources will be targeted at specific students and sub 
groups for defined periods. Staff are expected to bring issues arising from PPM to Achievement 
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Teams and Phase Meetings where there is a shared responsibility to work together to overcome 
barriers to learning. 

 

Achievement Teams 

Issues from the school improvement plan, data collection points and pupil progress meetings inform 

the agenda for Achievement Team meetings. Achievement Teams meet regularly (approximately 

twice a term) to analyse learner data, address school improvement priorities and create an action 

plan for additional areas of concern. We recognise that our most valuable resource is our 

exceptional and inspirational teaching staff that provide our students with a quality first education. 

At Achievement Teams, staff work collaboratively to agree how progress and standards can be 

raised and problems solved.  

 

Phase Meetings 

Achievement data for subgroups of learners is monitored by senior and middle leaders and drives 

changes to pedagogical practice. Phase Meetings are held approximately every two weeks and are 

led by the Phase Leader. While this is a key forum for disseminating information and problem 

solving, each meeting will also have a focus, e.g. moderation, marking and feedback.  

 

Phase meetings throughout 2017 – 18 will focus on improving the quality of learner outcomes 

evidenced in pupil books, gender, Greater Depth. 

 

 

Monitoring of intervention groups  

Class teachers must review and measure impact of intervention groups. All intervention groups are 

recorded and impact tracked on School Pupil Tracker. 

 

 

 

Assessment Calendar  

The ‘Assessment Calendar’ shows on a month by month basis when and what assessments need to 

be completed and how they are to be used. All staff must meet the deadlines set out in this 

document.  

 

Reporting to children and parents 

 
How do we record and communicate our assessments to children? 
We recognize that no child will be left behind and all children must be aware of where they are in 
respect of their learning. 
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Teachers communicate assessments to children through: marking and comments made on their 
work, displaying work and achievements, giving verbal feedback/discussion, providing test scores, 
through celebration assembly and discussing English and mathematics targets with children  
 
In school formative assessment helps pupils to measure their knowledge and understanding against 
learning objectives and wider outcomes and to identify where they need to target their efforts to 
improve.  
 
In-school summative assessment provides pupils with information about how well they have learned 
and understood a topic or unit of work over a period of time. It is used to provide feedback on how 
they can continue to improve.   
 
Nationally standardised summative assessment provides information on how pupils are performing 
in comparison to their peers nationally.  
 
 
How do we record and communicate our assessments to parents?  
Teachers are expected to be proactive and engage students and their families in reciprocal and on-
going discussions regarding progress, learning needs, assessment results and attendance data 
  
Teachers communicate assessments to parents through: informal discussions after school, scheduled 
meetings, Family Learning Conferences, annual reports, Termly Report Sheets, SEND Review 
meetings, Reading Diaries 

Nationally standardised summative assessments provide information to parents/carers on how their 
child is performing in comparison to their peers nationally. Results are sent to parents in year 1 
(phonics), year 2 (KS1 teacher assessments and, where appropriate, Phonic tests), and year 6 (KS” 
tests) in term 6.  

Through Family Learning Conferences, in-school formative assessments are shared with 
parents/carers to provide a broad picture of where their children’s strengths and areas for 
development lie. 
 
 
Family Learning Conferences 
At FLCs, teachers help learners share achievement data in a format that illustrates strengths and 
weaknesses. They are the basis for regular conversations between teachers, parents/carers, and 
learners about individual achievement and learning objectives. Teachers, parents/carers, and 
learners set learning goals based on these data and discuss how to support the learner’s goals. 
 
Termly Reports 
At the end of terms where FLCs do not take place, parents will be sent home a progress update 
showing how their children are performing against the expectations for their year group in each of 
the core subjects. 
 
End of Year Report 
In Term 6, parents will be sent home an end of year report.  
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Moderation 
Moderation helps ensure that teacher judgements are accurate and consistent with national 

standards. Moderation is an important part of the teacher assessment process as it enables teachers 

to build a shared understanding of standards and national expectations, and to discuss their 

assessment of pupils’ work with colleagues. Moderation takes place according to the assessment 

and monitoring calendar and will be: Phase meetings, SLT, Trust, External.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 EYFS KS1 KS2 
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September Entry data entered into Early Excellence Share expectations and assessment 
arrangements  (English & Mathematics)  
 
Targets entered 

Share expectations and assessment 
arrangements  (English & Mathematics) 
 
Targets entered  

October Data input Data input: reading, writing & mathematics 
 
English and maths lead to moderate and 
provide feedback (Assessment lead to 
support)  
 
Scrutiny of pupil outcomes – English & maths  

Data input: reading, writing & mathematics 
 
English and maths lead to moderate and 
provide feedback (Assessment lead to 
support)  
 
Scrutiny of pupil outcomes – English & maths 

November Moderation with LMAT  
 
Pupil Progress Meetings (YR) 

Moderation with LMAT  
 
Pupil Progress Meetings (Y2) 
 
Phase meeting: marking against the LO 
 
Phase meeting: developing reasoning through 
marking and feedback in mathematics  

Moderation with LMAT  
 
Pupil Progress Meetings (Y6) 
 
Phase meeting: marking against the LO 
 
Phase meeting: developing reasoning through 
marking and feedback in mathematics 

December  PUMA/PIRA/SPAG tests  
 
Data input  
 
Phase meeting: moderation  within/across 
year groups 

PUMA/PIRA/SPAG tests  
 
Data input  
 
Phase meeting: moderation  within/across 
year groups 

January  
 
 
Pupil Progress Meetings 
 
Phase meetings: moderation  
within/across year groups 

Scrutiny of Pupil Outcomes – Maths & Theme 
 
Pupil Progress Meetings 
 
Phase meetings: moderation  within/across 
year groups 

Scrutiny of Pupil Outcomes – Maths & Theme  
 
Pupil Progress Meetings 
 
Phase meetings: moderation  within/across 
year groups 
 

February  
 
Pupil Progress Meetings (YR) 
 
 
Phase meetings: moderation  
within/across year groups 
 

Mid-year tests (Y2) 
 
Pupil Progress Meetings (Y2) 
 
Subject Leads across the trust to meet and 
moderate  work (English and maths) 
 
 
Phase meetings: moderation  within/across 
year groups 

Mid-year tests (Y6) 
 
Pupil Progress Meetings (Y6) 
 
Subject Leads across the trust to meet and 
moderate work (English and maths) 
 
 
Phase meetings: moderation  within/across 
year groups 

March Data input  
 
Phase meetings: moderation  
within/across year groups 
 
 

PUMA/PIRA/SPAG tests  
 
Data input  
 
Phase meetings: moderation  within/across 
year groups 

PUMA/PIRA/SPAG tests  
 
Data input  
 
Phase meetings: moderation  within/across 
year groups 

April Pupil Progress Meetings 
 
Phase meetings: moderation  
within/across year groups 
 

Pupil Progress Meetings  
 
Phase meetings: moderation  within/across 
year groups 
 
Scrutiny of Pupil Outcomes –  

Pupil Progress Meetings  
 
Phase meetings: moderation  within/across 
year groups 
 
Scrutiny of Pupil Outcomes –  

May External Moderation  
 
Phase meetings: moderation  
within/across year groups 

External Moderation –  
 
Phase meetings: moderation  within/across 
year groups 

External Moderation –  
 
Phase meetings: moderation  within/across 
year groups 

June EYFS final assessment input  
 
Pupil Progress Meetings 
 
 

PUMA/PIRA/SPAG tests  
 
KS1 data input  
 
Phase meetings: moderation  within/across 
year groups 
 

PUMA/PIRA/SPAG tests  
 
KS2 data input  
 
Phase meetings: moderation  within/across 
year groups 
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Internal Moderation with subject leads 
 
Scrutiny of Pupil Outcomes –  

Internal Moderation with subject leads 
 
Scrutiny of Pupil Outcomes –  

July Transition Pupil Progress Meetings Pupil Progress Meetings 

Assessment for Learning (AFL)  

Assessment for learning is not the same as assessment of learning. Assessment for learning is 
formative and takes place all the time in the classroom.  AfL has been defined as,  ‘the process of 
seeking and interpreting evidence for use by learners and their teachers to decide where their 
learners are in their learning, where they need to go and how best to get there’ (Assessment Reform 
Group 2002). 

AfL gets straight to the heart of good teaching by: 

 helping teachers help learners to take the next steps in their learning 

 helping pupils to help each other to take the next steps in their learning 

 helping pupils to help themselves to take the next steps in their learning 

Key characteristics of AfL: 

 sharing learning objectives, context and success criteria with children 

 questioning – using a variety of question types, with more open, higher order thinking, 
referring to Bloom’s Taxonomy 

 peer and self-assessment 

 next step feedback 

Appendix 3 provides ideas and good practice within the classroom.  

 

Peer and self-assessment  

During lessons children should self-assess their work and be given opportunities to improve their 
work, responding to developmental comments. A developmental comment is given at the end of the 
piece of work.  When marking writing, we also mark to the ‘Every Time We Write’ board. Please 
refer to the Barton Hill Academy Marking and Feedback policy for further information.  

Teachers should explicitly plan opportunities for children to reflect on their progress so that they 
begin to set themselves specific goals, e.g. ‘personal best’ in writing. This will result in children taking 
ownership of their learning goals as they will understand the assessment information on which they 
are built.  

Further strategies can be found in the ‘Quality Framework for Learning and Teaching’ folder. 

 

Pupil Targets  
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Appendix 1: principles of assessment  

Principles of in-school formative assessment  

1. What will this assessment tell me about pupils’ knowledge and understanding of the topic, 
concept or skill?  

 For example: whether knowledge and understanding is secure enough to move forward, or 
whether further consolidation work or a different approach is necessary.  

 For example: whether a pupil has been able to demonstrate application of a skill with 
increasing independence or confidence.   
 

2. How will I communicate the information I gain from this assessment to pupils in a way that helps 
them to understand what they need to do to improve?  

 For example: whether this is better done orally (e.g. through targeted question and answer), 
in writing or through an alternative form of communication; and whether it is 
communicated to individuals, groups or the whole class.  
 

3. How will I ensure pupils understand the purpose of this assessment and can apply it to their own 
learning?  

 For example: building in time before the assessment to ensure pupils are prepared for it in a 
way which clarifies its purpose and after the assessment to support pupils in identifying 
what they have learned from the assessment about where they need to target their efforts.  

 For example: where it may be a challenge for a pupil to understand the purpose of 
assessment, communicating the outcomes in ways that help the pupil understand their 
achievements.  
 

4. How will I ensure my approaches to assessment are inclusive of all abilities?   

 For example: finding alternative ways to enable pupils to demonstrate their understanding 
through practical application that can be observed or discussion with the pupil and parents.  
 

5. How will I use the information I gain from this assessment to inform my planning for future 
lessons? How could I improve, adapt or target my teaching as a result?  

 For example: identifying which pupils to target for additional support or which areas of the 
topic to recap.   
 

6. What follow up action should I take to plug gaps in knowledge and understanding or to support 
progression where learning is secure? 

 For example: assessing whether pupils who have demonstrated secure understanding can 
apply the concept in an alternative context or exploring ways in which the concept can be 
taught differently for pupils who have demonstrated less secure understanding.  

 For example: providing opportunities for exploring a concept in greater depth before moving 
on to new work.  
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7. Is it necessary to record the information gained from this assessment? And if so, how can this be 
done most efficiently? 

 For example: do not assume that everything needs to be recorded. Identify which 
assessment outcomes are essential to record for the teacher pupil, parent or carer and keep 
it simple.  

 For example: do not assume that formative assessment must be recorded using the same 
scale or terminology as summative assessment.  

 

Principles of in-school summative assessment  

1. Who will use the information provided by this assessment?  

 For example: the teacher responsible for these pupils the following year.  

 For example: senior leaders for curriculum or institutional review.  

 For example: for reporting to parents.  
 

2. Will it give them the information they need for their purposes?  

 For example: how secure a pupil was in their knowledge of the previous year’s 
curriculum and how ready they are for progression.   

 For example: useful information on levels of independence, confidence and attitudes to 
learning of pupils with SEN and disabilities.  

  
3. How will it be used to support broader progress, attainment and outcomes for the pupils?  

 For example: how the information provided by the assessment can support the 
following year’s teacher in differentiating the support given to pupils in the class to 
achieve the positive outcomes.  

  
4. How should the assessment outcomes be communicated to pupils to ensure they have the right 

impact and contribute to pupils’ understanding of how they can make further progress in the 
future?  

 For example: as part of end of year progress meetings, so that attainment marks are 
supported by the broader context of the child’s progress and understanding.  

 For example: using visual methods such as learning journals or videos with pupils with 
SEN and disabilities as part of their personal learning plan reviews.  
 

5. How should the assessment outcomes be communicated to parents to ensure they understand 
what the outcomes tell them about their child’s attainment, progress and improvement needs?  

 For example: how might you communicate to parents that a child who got 12/40 on the 
test has actually done quite well, all things considered?  

 For example: how might you communicate to parents the importance of their child with 
complex needs building on and applying previously learned knowledge and skills?  
 

6. How should the assessment outcomes be recorded to allow the school to monitor and 
demonstrate progress, attainment and wider outcomes?  

 For example: how it can be used to provide evidence for Ofsted of how pupil progress 
informs teaching, or how it informs school improvement, e.g. curriculum development. 



Barton Hill Academy 
 
 

16 
 

 

Appendix 2: a Layered approach to data analysis 

Layer Who? Tools to support Why? 

1 

HT /SLT 
Subject Leaders 
AfL/P&C Key 
Leads 

Three Subject Venn-
Diagram 
School’s tracking 
system 

Identify common areas of weakness  
Whole school 
Cohort specific 
Subject specific 
Class specific 
Vulnerable group specific 
Map improvement over time 
Allocate available resources 

2 Subject Leaders 

Single Subject Venn-
Daigram 
School’s tracking 
system 

Identify attainment and achievement 
picture across cohorts and classes 
Target resources effectively 
Map improvements over time 

3 
Class Teachers 
Subject leaders 

Single Subject Venn-
Daigram 
School’s tracking 
system  
Teacher’s assessment 
info 
I Can booklets 

Develop pupil specific planning 
Improve outcomes 
Support evidence base for Performance 
Management 

 

 

Layer 1 - Three Subject Venn Diagram (under review)  

The Senior Leadership Team and English and 
Mathematics Subject Leaders use this tool to map 
projected attainment or achievement for pupils in 
each of Reading, Writing and Mathematics. Using this 
tool allows Leaders to quickly identify if there is a 
subject level priority for targeting Accelerated 
Progress work. It is useful to complete one diagram for 
achievement and one for attainment. 

If the majority of pupils fall into one of the zones 
marked ! in either the attainment or achievement 
diagram, then that subject area is secure, but Single 
Subject Venn Diagrams (see below)  would need to be 
completed for the other two subjects as a priority. 

Pupils who fall into one of the zones marked # will 
benefit from Accelerated Progress learning in the third 
subject. If the number of pupils is low the Subject 
Leaders would use the Achievement Statements to analyse gaps and decide on focus areas for 

Three Subject Venn Diagram 

! 

! ! 

# # 

# 

+

E 



Barton Hill Academy 
 
 

17 
 

teaching Accelerated Progress Learning Sequences. If there are a significant number of pupils then 
the Subject Leader might choose to use the Single Subject Venn Diagram.  

Where the majority of pupils are in the central zone (+), this is an indicator that the majority of 
pupils are making either expected progress or achieving age related expectations in all three 
subjects, which forms part of a triangulated judgment about the quality to learning and teaching 
across the whole school.  

Most importantly, for each pupil that is placed in the central zone it indicates that they have made at 
least expected progress and/or at least achieving at an appropriate level to allow them to progress in 
the next stage of their learning. 

 

Layers 2 and 3 – The Single Subject Venn Diagram (Under Review) 
Subject Leaders will complete an analysis of the cohort level data, which will help to focus resourcing 
appropriately. It is important that the right pupils are targeted, so that the investment of time has 
the maximum impact for pupils, and consequently for the cohort data. The Single Subject Venn 
Diagram tool is a visual organiser that can be used to support this decision making process.  

The tool is used to drill down into the detail of attainment and achievement within a single subject. 
There are four zones on this diagram. Each pupil in the cohort is placed in the appropriate zone of 
the diagram. Pupils are grouped in the zones by their current achievement, with a note of the level 
of attainment also made. 

Pupils in the Green Zone are on track to make at least both the expected progress and the age 
related expectation for attainment. Teachers will continue to monitor and track their progress, 
supported by ongoing Quality First Teaching.  

Pupils in the blue zone are on track for neither measure, and will probably already be of concern to 
the Subject Leader, Class Teacher and Senior Leadership Team. Where pupils fall into this zone the 
Subject Leader will liaise with the SAFS Leader and the SENDCo to ensure that any Accelerating 
Progress support is not duplicating other provision already in place. However, it will be a priority that 
pupils in this zone are supported to be achieving at least expected progress or age related 
expectations as rapidly as possible. 

      Single Subject Venn Diagram 

Pupils who are placed in either of the white zones may benefit from participating in Accelerating 
Progress. If the number of pupils is low, then Subject Leaders may go straight Reviewing 
Foundational Learning capabilities of individual children. However, if numbers are higher, then 
Identifying Target Pupils would be the next step in the process. 
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Appendix 3: Assessment for Learning 

 

Key characteristics of AfL 
Philosophy/principles 

Ideas & good practice 

Sharing learning objectives and success criteria 
with pupils 
 
All learners need to understand what they are 
being asked to learn and more importantly, why. 
 
Good feedback depends on the above. 
 
Peer and self assessment is impossible if pupils 
don’t know what is expected of them. 
 
All pupils need to understand the big picture. 
 
Understanding how a particular activity fits into 
long term aims is important in connecting 
learning. 
 
 

 

 Learning objectives written on board at 
beginning of lesson. 

 

 Provide a lesson title in the form of a question. 
 

 Make links with previous/future topics. 
 

 Link learning objectives to end of unit 
assessment/expectations. 

 

 Pupils provide lesson objectives and success 
criteria to promote ownership of objectives. 

 

 Use past work to demonstrate to pupils the 
standard of work expected. 

 

 Teacher modelling/ICT modelling/visual 
modelling to demonstrate objective. 

 

 Pupils identify key words in the learning 
objective and success criteria. 

 

 Encourage pupils to use language of learning 
objectives and success criteria in their work. 

 

 Return to learning objectives and success criteria 
in the plenary. 

 

 Teacher uses one of the following symbols 
// to show how far the objective has been 
met or not. This can help with managing the 
marking workload. 

 

 Reward pupils who can link what they have done 
with the learning objective. 
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Key characteristics of AfL 
Philosophy/principles 

Ideas & good practice 

Questioning 
 
Developing pupils’ capacity for thinking and 
independent learning can be promoted through 
asking more open ended questions.  
 
Wait time has to be increased to allow pupils to 
think about the question and make a considered 
response. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 SOW are question led. 

 Involving pupils at the start of the lesson through 
open and closed question starters. 

 Different types of questioning ie open, closed, 
higher order, Blooms taxonomy 6 levels (See AfL 
Policy for more details). 

 Explicit teaching of how to ask questions. 

 Ground rules on listening to peers. 

 One way of encouraging everyone to engage 
with the question is to use ‘no hands up’ 

 Give pupils short discussion time in pairs/groups 
before discussing as a whole class. 

 Questions about new material at the beginning 
of a course/lesson to encourage a community of 
enquiry. 

 Hot seat questioning 

 Pupils asked to extend the answers of their 
peers.  

 Promote traffic light system. 

 Give pupils an answer, they think what the 
question was. 

 Questions on post-it notes. 

 Aim to include every child through peer 
questioning. 

 Pupils ask questions about each other’s work. 

 Mini quiz/questioning games. 

 Question chain; each child answers a question 
until the chain breaks. 

 Ask pupils in pm tutor group time what they 
have learnt during the day. 
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Questioning 
 
Developing pupils’ capacity for thinking and 
independent learning can be promoted through 
asking more open ended questions.  
 
Wait time has to be increased to allow pupils to 
think about the question and make a considered 
response. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 SOW are question led. 

 Involving pupils at the start of the lesson through 
open and closed question starters. 

 Different types of questioning i.e. open, closed, 
higher order, Blooms taxonomy 6 levels (See AfL 
Policy for more details). 

 Explicit teaching of how to ask questions. 

 Ground rules on listening to peers. 

 One way of encouraging everyone to engage 
with the question is to use ‘no hands up’ 

 Give pupils short discussion time in pairs/groups 
before discussing as a whole class. 

 Questions about new material at the beginning 
of a course/lesson to encourage a community of 
enquiry. 

 Hot seat questioning 

 Pupils asked to extend the answers of their 
peers.  

 Promote traffic light system. 

 Give pupils an answer, they think what the 
question was. 

 Questions on post-it notes. 

 Aim to include every child through peer 
questioning. 

 Pupils ask questions about each other’s work. 

 Mini quiz/questioning games. 

 Question chain; each child answers a question 
until the chain breaks. 

 Ask pupils in pm tutor group time what they 
have learnt during the day. 
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Key characteristics of AfL 
Philosophy/principles 
 
Involving pupils in peer and self-assessment 
 
Since the Kings College research has been carried 
out, it is now recognised that peer and self-
assessment is one of the more powerful strategies 
in AfL. 
 
In order for pupils to engage in self-assessment, 
they have to be trained in peer assessment first. 
This will involve using appropriate assessment 
criteria. 
 
Peer assessment is valuable, because pupils may 
more readily accept constructive criticism from 
each other.  
 
Peer work is also valuable because the 
interchange will be in language that the pupils 
themselves naturally use.  
 
Links to the learning objectives will form a 
significant part of the dialogue. 
 
Feedback from a group to a teacher can command 
more attention than that of an individual and so 
peer assessment helps strengthen the pupil voice. 
 
 
 
 
 
 
 

Ideas and Good Practice 
 
 

 The precursor to all productive peer and self-
assessment is that pupils have access to   and 
understanding of learning objectives and success 
criteria. 

 Are Related Achievement Statements are 
displayed in classrooms in ‘pupil speak’ 

 Teachers need to reflect carefully on 
groupings/pairing for peer assessment activities 
in the light of ability. 

 Teacher explains what they want from a piece of 
work, pupils then respond with examples of 
what they have done. 

 Pupils’ using smiley faces or traffic light colours 
to indicate what they think the pupil has 
understood/not understood. 

 Use of colour coding in pupils marking each 
other’s work. 

 Pupils use mark schemes to mark/level/grade 
other pupils work. 

 Pupils use exemplars from previous years to 
mark each other’s work. 

 Peer proof reading of drafts in light of 
assessment criteria. 

 Pupils could identify 2/3 positive areas about 
another person’s work and one target to work 
on. 

 Peer observer of group work elected to assess 
and provide constructive feedback. 

 Develop self-assessment checklists or pro-
formas with a scale, to illustrate how far pupil 
has met learning objectives. 

 Word bank for self-evaluation. 

 Post-it notes. 
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Key characteristics of AfL 
Philosophy/principles 

Ideas & good practice 

 
Formative use of summative tests 
 
Summative tests and assessments are a positive 
part of the learning process and used as a 
snapshot of pupil progress, not to dominate the 
assessment picture. 
 
Summative tests can be marked using AfL 
principles. 
 
Active involvement of pupils in the 
test process can help pupils see that they can be 
the beneficiaries rather than the victims of 
testing. 
 
 
Pupils are engaged in a reflective review of the 
work they have done to enable them to plan their 
next steps effectively. 
 
 
Pupils are trained to ask appropriate questions 
and mark answers. 
 
Pupils are encouraged 
through peer and self-assessment to apply criteria 
to help them understand how their work might be 
improved. 
 
 
 
 
 
 
 
 
 

 

 Pupils ‘traffic light’ a topic for revision. Areas 
marked red are the focus for more in depth 
revision. 

 

 Pupils set and mark own exam questions or 
practical activities. 

 

 Pupils ‘unpick’ model answer. 
 

 Rewrite a particular section to improve a specific 
criteria. 

 

 Pull out phonic weaknesses from summative 
testing. 

 

 Recap past assessments allowing pupils to fully 
realise how many skills they have learned. 

 

 Blank piece of paper write down/design a poster 
of all you know about a topic.  

 

 Short snappy tests to assess shortfalls in learning 
and identify areas for revision. 

 

 Examine/discuss test criteria. 
 

 

 Level descriptors used to inform pupils of their 
current level/grade in order to move them on. 

 

 Use games/fun/more relaxed forms of 
assessment rather than ‘silent’ exams. 

 

 Use WWW i.e. ‘What Works Well’ and EBI ‘Even 
Better If’ 
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Key characteristics of AfL 
Philosophy/principles 

Ideas & good practice 

 
Providing feedback which leads pupils to 
recognise their next steps and how to take them: 
 
Good feedback involves good planning. Unless 
activities are designed to enable good feedback, it 
is highly unlikely that good feedback can take 
place. 
 
The research from Kings College showed that the 
greatest gains were made by pupils who received 
comment only marking. 
 
Where comments and grades are given, pupils in 
the main ignore the comments. 
 
Pupils need to be informed of what they have 
achieved and what they need to do next to 
improve. 
 
Feedback that focuses on what needs to be done 
can encourage all to believe that they can 
improve. 

 

 Distinguish between day to day marking which 
may be a quick tick, small correction, sticker, 
stamp or smiley face and more in depth marking 
which merits a written comment with a target. 

 ‘Two stars and a wish’ ie two points of praise for 
a piece of work and then a clear target for 
improvement. 

 Written comments include ‘next steps’ related 
to learning objectives. 

 Frequent oral feedback during the lesson. 

 Give oral feedback on next steps and targets. 

 Give oral feedback and then keep a record this 
has been done in mark book. 

 Show examples of previous work and what 
contributes to a good piece of work. 

 Focussing marking on a single feature which has 
been made explicit to the pupils in advance. 

 Collating common issues that arise from a set of 
marking and sharing these with the class via a 
sheet or OHP or whiteboard etc., rather than 
writing detailed comments on all work 
individually. 

 Feedback lessons, recapping work the whole 
class needs help with. 

 Using colour to highlight what pupil has done 
well/needs to improve on. 

 Videoing presentations/drama work & review 
with pupils. 

 Checklists/tick boxes. 

 Use the Academy rewards system e.g. 
merits/commendations as incentives for pupils 
to produce good work. 

 

 

 

 


